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A DESCRIPTIVE AND COMPARATIVE STUDY
OF GESTALT THERAPY COUNSELOR RESPONSES
2CHAPTER I
INTRODUCTION
One of the major differences between the various systems
of psychotherapy is the divergence of views concerning the most
desirable therapeutic relationships that the therapist should
create (Fiedler, 1950a). Each system of psychotherapy has been
categorized in terms of constructs; classically, client centered
therapy has been concerned with unconditional, positive regard
and empathetic understanding (Pepyne and Zimmer, 1970; Rogers,
1951, 1957); Psychoanalytic therapy has emphasized transference
and regression (Kubie, 1956; Glazzner, 1970); rational therapy
has emphasized a logical, cognitive problem solving process
(Zimmer and Pepyne, 1971; Ellis, 1962); gestalt therapy has been
chiefly concerned with the here and now, identifying and con-
fronting client incongruities and a raising of a general level
of awareness of one's self through organismic self-regulation
(Peris, 1966; Naranjo, 1968; Peris, Hefferline, Goodman, 1951).
Many major figures in the field of counseling have argued
that what occurs in counseling is independent of the theoretical
orientation and avowed techniques of the practitioner (Cartwright,
1966; Fiedler, 1950a, 1950b, 1951; and in some respects Truax,
(1966)
.
In both his 1950 studies, and his 1951 study as reported
in the Journal of Consulting Psychology, Fiedler offers empir-
ical evidence that lends credence to the theory that experience
3and skill-*- are the major determinants in designing the "ideal
therapeutic relationship."
Referring to the theoretical differences in the various
systems of psychotherapy, Fiedler (1950a) asks the question,
"Are these differences in theory semantic or do they represent
actual divergences in the goal therapists set for themselves?"
(p. 239). He goes on to assume that therapists will attempt to
create the relationship which they consider ideal. Furthermore,
because the skilled therapist is better versed in his school's
theory of therapeutic relationships than is the less expert and
since experts are generally more representative of their school's
practice and theory than novices of a school, then the experts of
any school can be expected to disagree more with experts of other
schools if the schools differ in theory.
Stating this hypothesis in more operational terms, Fiedler
(1950a) goes on to say:
...if there are any real differences in
schools as to the relationship which they
attempt to achieve we will expect a factor
analysis to yield as many factors as there
are points of view. If, on the other hand,
these differences are present in theory
only, and only one type of relationship is
actually considered maximally effective,
we will expect to find only one general
factor among therapists of various schools.
(p. 239)
^In this study the author will use the word skill as
meaning the counselor's ability to direct, intervene, and
produce a profitable outcome for the therapy.
4The method of investigation used by Fiedler was to have therapists
describe the relationship which they consider ideal. This was
done by means of a series of Q- technique ratings by the therapist
of different schools and with different degrees of training and
reputed skill. The schools of psychotherapy involved were psycho-
analytic, nondirective, Adlerian, and therapists who consider
themselves eclectic.
In the discussion of the results, Fiedler (1950a) reports
that this study indicated that "theoretical allegiance to cne
system of psychotherapy does not change the therapist's goal with
respect to the relationship which he strives to create with his
patient. The difference in factor loadings and correlations are
not striking, and suggest that it is expertness which determines
the type of relationship which is set as a goal by therapists."
(p. 244)
In a follow-up study involving three major schools (psycho-
analytic, nondirective and Adlerian), Fiedler (1950b), on the basis
of the results obtained, concludes:
1. Expert psychotherapists of any of the
three schools create a relationship more
closely approximating the Ideal Thera-
peutic Relationship than relationships
created by nonexperts.
2. The therapeutic relationship created
by experts of one school resembles
more closely that created by experts cf other
schools than it resembles relationships
created by nonexperts within the same school.
53. The most important dimension (of
those measured) which differenti-
ates experts from nonexperts is
related to the therapist's abil-
ity to understand, to communicate
with, and to maintain rapport with
the patient. Somewhat less obvi-
ous according to this study seems
to be the experts' greater ability
to maintain an "appropriate" emo-
tional distance. Differences be-
tween schools are most clearly
apparent in terms of the status
which the therapists assume toward
their patients: the Adlerian and
some of the psychoanalytically ori-
ented therapists tend to place them-
selves in a more tutorial role,
whereas nondirective therapists tend
toward the opposite direction, (p.444)
Cartwright (1966), on the other hand, reports that even though
members of each school (Psychoanalytic and client-centered) use
the techniques of the other to some extent
,
"it is clear that
therapists of different theoretic orientations behave differ-
ently even when dealing with very similar patients." (p . 524)
However, within the same study, Cartwright also points out that
both the degree of expression of affect and level of self-obser-
vation reached by matched patients during their period of treatment
are independent of professed style being practiced. In all like-
lihood, the level reached by the patient depends more on what he
brings to treatment than on the rules of the game being followed
by the therapists. This assumes, of course, that he is in the
hands of a well experienced professional. Here again we see use
of the term "well-experienced". But that is not all that is im-
portant in these findings. Cartwright presents us with another
6dimension involved in the design of a therapeutic relationship,
i.e. patients who are matched on relevant initial variables, in
treatment with matched therapists who differ in theoretical ori-
entation and who employ different techniques, may respond simil-
arly to treatment. In other words, the therapeutic relationship
depends heavily upon what the patient brings to therapy.
A few patient variables which have beai found to be predictive
of response to therapy are the extent of the patient's motivation
to change (Cartwright and Lemer, 1963), his ego strength (Barron,
1965; Cartwright, 1958), problem solving style (Kirtner and Cart-
wright 1958), and social class (Hollingshead and Redlich, 1958).
A recent study, which rejects the theory that client variables
are major determinants of client response (Hakstian, Zimmer and Newby,
1971), has shown that the same client responded differently under
therapy with Rogers (client-centered), Ellis (rational-emotive),
and Peris (Gestalt) on seven out of seven dependent variables.
Other studies have shown that the therapist's personal interests
and values (Betz and Whitehorn, 1956; McMair, Callahan and Lorr,
1962), and degree of empathetic understanding (Truax, Wargo
Stone, 1966), are all predictive of psychotherapy success.
In reference to the Hakstian, Zimmer and Newby study and the
studies of both Cartwright and Fiedler, Pepyne and Zimmer (1971)
,
states that it would be difficult to accept the premise that counselor
experience and client variables are major determinants of client re-
sponse, while theoretical orientation and techniques of the counselor
are at best subordinant and perhaps insignificant variables.
In direct opposition to Fiedler (1950, 1951) in particular
7and in some respects to Cartwright (1966)
,
.Pepyne and Zimmer (1971)
this comparative study of dimensions of counselor response be-
tween Rogers, Ellis and Peris report:
Differences among counselors' manifest style
of intervention were shown to be directly re-
lated to their respective theoretical orien-
tations. Previous assumptions that theoretical
orientation and style of intervention are non-
significant variables among "well-experienced
counselors" were rejected (p.441).
Results of this study throw serious doubt on previous assumptions
which have maintained that counseling administered from different
theoretical orientations is essentially similar especially when
conducted by "well-experienced professionals". Its single most
important finding is that it is possible to identify discrete coun-
selor behaviors and incorporate them into a conceptual whole. The
method of analysis used by them is described as follows:
A Varimax factor analysis was conducted on 31
variables upon 69 occasions or therapist state-
ments. 23 occasions were responses made by
Carl Rogers, the second 23 by Albert Ellis,
and the last 23 by Frederick Peris while each
was engaged in counseling the same client
Six varimax factors were obtained and factor
scores on each were assigned to each of the 69
responses. Six separate analyses of variance
were conducted to determine if significant dif-
ferences occurred on each dependent variable
(Varimax factors) among responses emitted by
each of the 3 counselors. Scheffe's method of
multiple contrasts was employed to determine
specific sources of differences among the counselors
(p. 441-442).
The present study is based conceptually and in terms of statis
tical analysis primarily on the aforementioned study of Pepyne and
Zimmer. It is an outgrowth of a statement made by them in the dis-
cussion section of their study: "it would be of equal interest to
determine the variability, if any, that might exist among therapist
from a similar theoretical orientation." (p. 446)
8" Purpose
A review of the literature on Gestalt Therapy reveals a
major deficiency of empirical research, while, according to the
Director of the American Academy of Psychotherapists, one out of
every six (6) psychotherapists registered with the Academy is
Gestalt or Gestalt orientated. Gestalt Institutes within this
country alone have computed that over one thousand (1000)
therapists have participated in Gestalt Therapy workshops.
Kraus (1971) states: "This extremely rapid rise in the numbers
of therapists utilizing Gestalt Therapy, and the increasing in-
fluence of Gestalt Therapy to areas other than therapy all
occurring in a relatively short period of time demand that re-
search and experimental investigation be applied to Gestalt
Therapy to either substantiate or disprove the claims that Gestalt
Therapy advocates are proclaiming" (p . 5). It is because of the
increased interest in this form of therapy in the past years and
because the contribution of empirical research regarding this domain
has been almost nil that Gestalt Therapy was chosen.
This study is an attempt to help fill the void of empirical
research dealing with Gestalt Therapy and to establish evidence either
for or against the theory that counselors using the same theoret-
ical mode have behaviorally different styles of intervention. The
term empirical research refers to the use of factor analysis and
accepted research methodology.
9The primary concern of the study will be in the answering of
two questions: 1.) "Do counselors using the same theoretical
mode have behaviorally different styles of intervention?", and
2.) "Is this difference in style attributable to the differences
in experience or expertness of each therapist?".
Summary
In summation, the aim of this dissertation is to look
at counselor responses when using Gestalt Therapy, through 16
behavioral variables. This study will determine, by use of
factor analysis and varimax rotation, whether or nor counselors
using the same theoretical mode have behaviorally different
styles. Thus, this dissertation will focus primarily on the issue
of counselor responses. In effect, the questions that this
paper will attempt to answer are: '*Do counselors using the same
theoretical mode have behaviorally different styles of counseling?",
and, if they do, "Can this difference in style be attributed to the
difference in experience or expertness of the counselors?".
The bulk of the literature concerning Gestalt Therapy has
been other than empirical research with the exception of Dunner
in 1968 and Kraus in 1971. This study is an attempt to counter-
balance that void and hopefully will be a basis for further em-
pirical investigation of Gestalt Therapy.
In the next chapter the author will attempt to present to the
reader some of the philosophical and psychological foundations of
Gestalt Therapy and thereby lend credence to the sixteen response-
characteristic variables used in this study.
10
CHAPTER II
A REVIEW OF GESTALT THERAPY
In this chapter the philosophical and psychological foun-
dations upon which Gestalt Therapy is based will be presented.
The purpose for presenting this information is to establish a
basis for the development of the sixteen (16) response-charac-
teristic variables presented in Chapter III.
The Philosophical and Psychological Foundations
of Gestalt Therapy
In the preface to the 1966 edition of Frederick (Fritz)
Perk's Ego, Hunger and Aggression
,
James Simkin describes Peris
as being the founder of Gestalt Therapy. He goes on to say:
I believe it is important that the
current generation of psychotherap-
ists who are so accepting of the
emerging existential- phenomenological
model of psychotherapy be aware that
the forerunner of this movement was
Frederick S. Peris.
Similarly, William Sahakian in Psychotherapy and Counsel-
ing: Studies in Techniques (1969), credits Frederick Peris as
being the founder and developer of "a technique of psychotherapy
which is today known as Gestalt Therapy" (p . 520). Peris (1966)
credits his first acquaintance with Gestalt psychology to Pro-
fessor K. Goldstein. Of this acquaintance Peris (1966) writes:
11
Unfortunately, in 1926, when I
worked under him at the Frank-
furt Neurological Institute, I
was still too pre-occupied with
the orthodox psychoanalytical
approach, to assimilate more
than a fraction of what was
offered to me. (p . 5)
At this time Peris' s involvement with Freudian theory and
psychoanalysis, and his subsequent desire to challenge the
"master's" (Freud's) deification was one of the prime forces
in Peris 's development of his own theory of personality and
O
behavior (Gestalt Therapy). Peris (1969a) writes:
Freud, his theories, his influence
are much too important for me. My
admiration, bewilderment and vindic-
tiveness are very strong. I am deeply
awed by how much, practically all
alone, he achieved with the inadequate
mental tools of association-psychology
and mechanistically-oriented philosophy.
I am deeply grateful for how much I de-
veloped through standing up against him.
Even into the last years of his life, one of the four main
unfinished situations of Peris 's life was "to have a man- to-
man encounter with Freud and to show him (Freud) the mistakes
he made" (Peris 1969a) . Although his respect for Freud was
strong - "I see in Freud the Edison of Psychiatry, changing the
descriptive to the dynamic and causal approach, and also Prome-
theus and Lucifer, the bearers of light" (Peris 1969a) - his
2Note that in Peris (1969a)
,
In and Out the Garbage Pail ,
there is no paging.
12
criticism of Freudian philosophy and technique was basic. Peris
challenges Freud s history-oriented thinking, and in fact re-
places it with his (Peris) own process oriented thinking, which
for Peris spells efficiency.
In Ego, Hunger and Aggression
, Peris attempts to reinforce
the structure of the psycho-analytical system where its incom-
pleteness and even faultiness is most obvious:
(a) In the treatment of psychological
facts as if they existed isolated
from the organism.
(b) In the use of the linear associa-
tion-psychology as the basis for
a four dimensional system.
(c) In the neglect of the phenomenon of
differentiation (p . 13).
In his revision of psycho-analysis he intends:
(a) To replace the psychological
by an organismic concept.
(b) To replace association-psychology with
Gestalt psychology.
(c) To apply differential thinking,
based upon S. Friedlander '
s
"Creative Indifference" (p . 14).
Peris' s disagreement with Freudian theory is specific and
quite extensive:
-What Freud called a "complex", Peris calls a strong
pathological gestalt.
-Whereas Freud believed compulsive repetition to be death-
directed (Thanatos- the death instinct), Peris (1969a) believes
it to be life-directed:
13
It (compulsive repetition) is a repeated
attempt to cope with a difficult situa-
tion. The repetitions are investments
towards the completion of a gestalt in
order to free one's energies for growth
and development. The unfinished situa-
tions are holding up the works; they are
blocks in the path of maturation.
-While Freud saw regression as a neurotic symptom, Peris
feels regression or withdrawing means taking a position in which
we can cope, from which we can get support, or attend to a more
pressing unfinished situation (1969a)
.
-What Freud called association, Peris calls dissociation,
schizophrenic dissociation to avoid experience (Peris 1969b).
-Freud placed the greatest emphasis on resistances and while
Peris believes in the existence of resistance, he places the great-
est emphasis on phobic attitude, avoidance, flight from (Peris 1969b).
-Concerning dreams, one of the most important aspects in terms
of therapeutic technique of both psychoanalytic and Gestalt Therapy,
Peris (1969b) says: "Freud once called the dream the Via Regia,
the royal road to the unconscious. And I believe it is really the
royal road to integration" (p . 66). In Esalen Paper No. I Peris
writes
:
We do not play psychoanalytical inter-
pretation games. I have the suspicion that
the dream is neither a fulfilled wish
(Freudian) nor a prophecy of the future.
To me, it is an existential message. It
tells the patient what his situation in
life is ... (p .4) .
Although Peris was not the first to break from the Freudian
school of thought, his disagreement with that school's philo-
sophical foundations is the most pronounced.
Gestalt and Neo-Gestalt Psychologists
In the split from the Freudian psychoanalytic model, Peris
seems to have been influenced predominantly by two schools of
14
thought - the early Gestalt and the neo-Gestalt psychologists and
the Frankfurt existentialists.
His relation to the Gestalt psychologists was a peculiar
one. The academic Gestaltists never accepted him and he cer-
tainly was not a pure Gestaltist. He admired a lot of their
work, especially the early work of Kurt Leiwin, but he could not
go along when they became logical positivists.
Gestalt Psychology, developed mainly by W. Koehler and
M. Wertheimer, maintains that there is primarily a comprehensive
formation or gestalt (figure formation) and that the isolated bits
and pieces are secondary formations (Peris 1966) . In Ego, Hunger
and Aggression Peris presents Wertheimer's formulation of Gestalt
theory:
There are wholes, the behavior of
which is not determined by that of
their individual elements, but where
the part-processes are themselves
determined by the intrinsic nature
of the whole. It is the hope of
Gestalt theory to determine the nature
of such wholes (p . 27).
A gestalt is an irreducible phenomenon. It is an essence that
is there and that disappears if the whole is broken up into its
components. As an example, "Bridge" has the meaning of a game of
cards or a structure joining two river banks. The word can be
seen as a component of the whole (the sentence) . The meaning de-
pends upon the context in which "bridge" appears (Peris 1951)
.
15
Gestalt Psychology incorporates the psychology of field
theory which is based on the theory of relativity. Field theory
is concerned with the context in which an element appears. In
Gestalt Psychology it is called the "ground" against which the
"figure" stands out (Peris, Hefferline and Goodman 1951). As
an example of figure-ground (field theory)
,
if a white object is
held against a dark background it appears as white, but when
held against a green background it may appear as red, and
against a red background as green. No clear communication is pos
sib le . wi thout clear understanding of this figure/background re-
lationship (Peris 1969a) .
Deeply emmeshed with the theories of figure/ground and
Gestalt is the concept of the unfinished situation. It is
another concept which was borrowed from the early Gestalt
psychologists (Koehler, Wertheimer, Leiwin, Goldstein, etc.),
and developed by Peris into his theory of the most urgent need:
...Another need, another game emerges
from a fertile void. An appetite, a
task, a hurt unhealed, well pushed
aside by sex, demands attention, cries
for your ears. Wake up and act! For
life goes on, unending stream of in-
complete gestalten! (Peris 1969a)
Our life is for all practical purposes an infinite number
of unfinished situations-incomplete gestalts. No sooner have we
finished one situation then another comes up (Peris 1969b)
.
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For example, when we walk in the hot sun and lose body fluid
we experience this through self-awareness as thirst. Water may
then emerge as a gestalt (foreground) in the undifferentiated
world. Once we regain the amount of fluid lost by the system, we
again have balance. We come to rest as the situation is finished
Another gestalt may now emerge (Peris 1969b)
.
Tying together his theory of the most urgent need, figure/
background, instincts, unfinished situation and his theory of
organismic self-regulation. Peris (1969a) writes:
The figure/background formation dictates
that only one event can occupy the fore-
ground, dominating the situation. Other-
wise there is conflict and confusion.
And the figure/backgraind formation which
is the strongest will temporarily take
over the control of the total organism.
Such is the basic law of organismic self-
regulation - no specific need, no instinct,
purpose or goal, no deliberate intention
will have any influence if it is not backed
up by the emerging gestalt.
If more than one gestalt tends to emerge,
the unified control and action is in danger.
In our example of thirst, it is not the
thirst that goes after the water, but the
total organism. I go after it. The thirst
directs me.
If more than one gestalt emerges, a split,
a dichotomy, an inner conflict might de-
velop, weakening the potential that has to
be invested to complete the unfinished
situation.
17
If more than one gestalt emerges, the
human being begins to "decide", often
to the point of deciding to play the
se lf- torture game of indicisiveness
.
If more than one gestalt wants to emerge
and nature is left alone, then there will
be no decisions, but preferences. Such a
process means order instead of conflict.
There is no hierarchy of "instincts", there
is a hierarchy of the emergence of the most
urgent gestalt. Every interference with the
elasticity of the foreground/background
interchange brings about neurotic or psychotic
phenomana
.
Philosophical Foundation
Of his relationship to the Frankfurt existentialists Peris
(1969a) writes: "In Frankfurt I felt a belonging - not completely,
more fringe-like - to the existential Gestalt group which had a
center there."
Becker (1970) reports that in a conversation with Fritz Peris'
s
wife, Dr. Laura (Lore) Peris, she had told him that both her and
Fritz had at one time considered naming their form of therapy
(Gestalt Therapy) Existential Analysis. They (Fritz and Laura)
did not, however, because of the widespread use of that term by
European philosophers and therapists cf the time.
Existential philosophy demands taking responsibility for one's
existence. The question is, "which of the existential schools has
the Truth, with a capital T?" The answer for Peris (1969a) is
that no existential philosophy stands cn its own legs, most need
external, mostly conceptual support.
18
What is Tillich without his Protes-
tantism, Buber without his Chassidism,
Marcel without Catholicism? Can you
imagine Sartre without support from his
Communist ideas, Hiedegger without sup-
port from language, or Binswanger without
psychoanalysis?
Is there no possibility of an Ontic orien-
tation where Dasein - the fact and means of
our existence - manifests itself, under-
standable without exp lanatoriness
; a way
to see the world not through the bias of
any concept, but where we understand the
bias of conceptualizing; a perspective
where we are not satisfied to take an ab-
straction fcr a whole picture - where,
for instance, the physical aspect is taken
as all there is?
Peris answers that there is indeed such a perspective. It
comes from an approach called Gestalt Psychology. He feels that
Gestalt is something that is inherent in nature. It is an irre-
ducible phenomenon comparable to the indivisability of the atom
(Peris 1969a) . Gestalt Therapy has its support in its own for-
mation because the Gestalt formation, the emergence of the needs,
is a primary biological phenomenon (Peris 1969b).
Freedom and choice are central themes to both existential-
ism and Peris' s Gestalt Therapy. Peris assumes responsibility for
himself only and demands that his clients do the same. Freedom
is possible only if we have awareness with responsibility. Freedom,
choice, awareness, responsibility - are all part of a concept known
as self-actualization (Goldstein, Maslow, Peris). When you self-
actualize you know the I-Thou (Buber 1929)
,
you are authentic
(authentic existence - Jaspers 1951; Kierkagaard 1960; Heidegger
19
1927; Frotnm 1941). You are response-able, capable of responding
to the situation (Peris 1969a). You are aware and free. You are.
Awareness is an ultimate
It is a universal
Thus far we have just two of them
And both in separation:
The "space" that covers all the "where"
And "time" that answers to the "when"
Minkowski-Einstein made them one
As process, always having some
Extension and duration.
By adding the awareness now
We have a third dimension
Defining matter and declare:
"Accept a new extension:"
A process that is "self-aware
(Peris 1969a)
.
There is one other important similarity between existential-
ism and Peris' s form of therapy. That is the concept of the
impasse. In Esalen Paper No. I (1965), entitled "Gestalt Therapy
and Human Potentialities", Peris writes of the impasse:
At first the patient will do anything
to keep his attention from his actual
experiences. He will take flight into
memory and expectation (past and future)
;
into the flight of ideas (free associa-
tions); inte llectualizations or "making
a case" of right and wrong. Finally, he
encounters the holes in his personality
with an awareness of nothing (no- thing-
ness)
,
emptiness, void and the impasse (p . 3).
It is in the encounter with nothingness, the eventuality of his
own death, his own nothingness and boredom, that the client ex-
periences the truly existential insight, the paradox of life.
Only through this encounter and the resolution and reappraisal
of himself can the client have freedom of choice and achieve
20
what Heidegger calls authentic existence (Kraus 1971) . At last
the patient comes to realize the imaginary character of his suf-
faing. He is now more able to tolerate frustration and imaginary
pain. At this point, he begins to mature (Peris 1965).
Friedlander
Other than Freud, the early Gestalt psychologists and the
Frankfurt existentialists, two men and their theories have had
considerable effect on Peris' s development of Gestalt Therapy.
These were S. Friedlander and Wilhelm Reich. From the former
Peris learned to apply differential thinking based upon Fried-
lander's philosophy of "Creative Indifference". From the latter
he learned the usefulness of the "Reichian Armor Theory".
About Friedlander Peris (1966) writes: "For a long period
of my own life I belonged to those who, though interested, could
not derive any benefit from the study of academic philosophy and
psychology, until I came across the writings of Sigmund Freud,
who was then still completely outside academic science, and S.
Friedlander ' s philosophy of Creative Indifference'" (p . 13).
In his book Creative Indifference
,
Friedlander brings forward
the theory that every event is related to a zero-point from which
a differentiation into "opposites" takes place. The zero-point is
either given by the two opposites - as in the case of a magnet -
or is determined more or less arbitrarily. In measuring tempera-
tures, for instance, science has chosen as the zero-point the tem-
perature at which ice melts (Centigrade scale). The Fahrenheit
21
scale on the other hand chooses as its zero-point a temperature
corresponding to 17.8° on the Centigrade scale. The situation,
the "field", is a decisive factor in the choice of the zero-point.
These opposites show in their specific context a great affin-
ity to each other. In the field of colour one thinks of white in
connection with black, or warm with cold, night with day. Peris
(1966, p. 16) points out the pleasure/pain system as the most
obvious example (from the psychological sphere) of the zero-point
and its corresponding opposites. Its zero-point is the balance
of the organism. Any disturbance of this, balance is experienced
as pain and the return to balance as pleasure. If you polarize
disappointment you get as its opposite fulfilled expectation.
The knowledge of these as opposites helps you to see that there
exists a connection between your expectations and your disappoint-
ments: great expectations
- great disappointment; little expec-
tation - little disappointment; no expectation - no disappointment.
Thinking in opposites is the essence of dialectics. Opposites within
the same context are more closely related to each other than to
any other conception (Peris 1947, pp. 17-20).
By avoiding a one-sided outlook we gain a much deeper insight
into the structure and function of the organism. Of the relation-
ship between differential thinking and the function of the organism
Peris writes (1969a)
:
22
Zero is naught, is nothing. A point of
indifference, a point from which oppo-
sites are born. An indifference that is
automatically creative as soon as that
differentiation starts.
. . .We make a habit
of calling the zero-point "normal".
.. .In
the case of the biological organism, the zero-
point of normalcy has to be maintained or
the organism will stop functioning; the
organism will die.... Any disturbance of
the oganismic balance constitutes an in-
complete gestalt, an unfinished situation
forcing the organism to become creative,
to find means and ways to restore that
balance
.
By remaining alert in the centre, we can acquire a creative
ability of seeing both sides of an occurance and completing an
incomplete half.
Reich
To understand Peris' s appreciation for Wilhelm Reich we
must understand Peris 's disappointment in his analysts before
Reich. Peris was haunted by the idea that it was he who was too
stupid or disturbed to have finished psychoanalysis with his
previous analysts. In his despair he consulted Karen Horney, one
of the few people he really trusted. Her verdict was: "Hie
only analyst that I think could get through to you would be Wilhelm
Reich" (Peris, 1969a). Thus began the pilgrimage to Reich's couch.
Of his analysis with Reich
}
Perls (1969a) writes: "Reich was vital,
alive, rebellious. He was eager to discuss any situation, especially
political and sexual ones, yet of course he still analyzed and em-
ployed the usual genetic tracing games. But with him the impor-
tance of facts begins to fade. The interest in attitudes moved
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more into the foreground. His book Character Analysis was a
major contribution."
Peris feels that Reich’s first discovery, the motoric armor,
was an important step beyond Freud. It brought the abstract
notion of resistance down to earth. Resistance now became
total organismic functions, and the oral resistance, the tight
ass, has to give up its monopoly on resistances (Peris 1969a).
Peris also felt that Reich helped therapists to take another
step forward away from the couch life. The therapist now actually
got into touch with the patient. The body came into its own
right (Peris 1969a)
.
Although Peris feels that Reich's idea of the motoric armor
is the most important contribution to psychosomatic medicine since
Freud (Peris 1951), he regards the defensive function of the armor
as an ideological deception. He realized that 'the idea of the
armor itself was a paranoid form. It supposes an attack from, and
defense against, the environment. "The muscular armor actually
has the function of a strait- jacket
,
a safeguard against explosions
from within. The muscles have assumed an implosive function"
(Peris 1969a)
.
Peris has two other objections to the Reichian armor theory.
The first is that it reinforces the Aristotelian-Freudian theory
that emotions are a nuisance and a catharsis is required to rid
the organism of these disturbers of the peace. His second objec-
tion is that these breakthraghs externalize, disown and project
material that could be assimilated and become part of the self.
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Peris (1969a) writes: "They promote the formation of paranoid
features. In other words, the materials that come out in these
breakthroughs are still experienced as foreign bodies. All that
has been changed is the locale. The chance of growth and becoming
more whole-some has been missed."
Of the theory of the "Orgone", Peris feels that it is an
intervention of Reich's fantasy that had gone astray. As Peris
believes that 'libido" was and is a hypothesized energy, invented
by Freud to explain his model of man, he also believes that Reich
hypnotized himself and his patients into the belief of the exis-
tence of the orgone as the physical and visible equivalant of
of libido (Peris 1969a)
. In his second book, Gestalt Therapy
,
Peris tells us that Reich's orgone theory successfully extends
ad absurdum the most doubtful part of Freud's work, the libido
theory.
Except for his objections to Reich's intervention of the
orgone. Peris states that his objections to Reichian theory do
not amount to very much "compared with the importance of Reichs
having made a tremendous step toward a holistic approach" (Peris
1969a)
.
Summary
The basic intent of this chapter was to sketch the influ-
encing forces which helped to shape Peris and Gestalt Therapy.
These forces were many and included: 1. Freud; 2. Gestalt and
neo-gestalt psychologists; 3. the philosophical system of exis-
tentialism; 4. S. Friedlander and his theory of "Creative Indif-
ference", and 5. Wilhelm Reich and his motoric armor theory.
In Chapter III the author will develop the sixteen (16)
response-characteristic variables from the theory of Gestalt
Therapy
.
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CHAPTER III
THE SIXTEEN (16) RESPONSE-CHARACTERISTIC VARIABLES
A concise definition and description of each of the sixteen
(16) variables is given in Appendix I. Those definitions and des-
criptions are the way in which the variables were presented to the
three raters in this study. The following is a much broader look
into the author s rationale for the legitimate use of these par-
ticular sixteen (16) variables in a study of Gestalt Therapy.
Supportive is the first response-characteristic variable.
Peris' s definition of the maturation process involves the use of
the term support. He feels that maturing is the transcendence
from environmental support to self-support (Peris 1969b). To
mature means to take responsibility for your life, to be on your
own. The aim of therapy for Peris then consists of making the
patient discover from the very first moment that he can do many
things, much more than he thinks he can do (Peris 1969b). This
of course means that we therapists must avoid being helpers:
"Helpers are con-men; they promise something for nothing; they
spoil us and keep us dependent and immature" (Peris 1969a).
In order for a person to find that he can do more things
on his own he must experience periodic frustration. In the
process of growing up (maturing) there are two choices: we
either grow up and learn to overcome frustration or we become
spoiled. Without frustration there is no need, no reason to
mobilize one's resources, to discover that you might be able to
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do something on your own (Peris 196%). Peris likes to call
himself the eternal frustrator. He feels that each of us must
learn to wipe our own ass (Peris 1969b)
.
Of our first transendence from environmental support to self-
support, and of the continual process after birth, Peris (1969a)
writes
:
A painful birth, tremendous change
No shelter, warmth or oxygen.
Lthas to do some breathing now
For life is breath.
(The logos of the psyche-breath is
called Psychologica)
The first need to support itself appears.
You want to live, so get your breath,
("Blue baby" is this impasse called,
That patterns many later)
. For death
Will be if you don't risk
A self-supporting breathing.
Cry out in pain, for cry is breath
To overcome your impasse.
And growth goes on. More self-
Support, more self-support, more self-support
Replaces outside helping.
Support from outside is withdrawn.
You learn to walk and are not carried
You play with sounds, then words
Communicate, express yourself.
You raid the icebox if not fed
You choose your friends, if love recedes
You earn your bread, form own ideas
And take your place among your peers.
Now you are grown
Responsive to existence
No drag to other people.
Not a neurotic who demands
Support from outside sources.
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Information Giving is the second response-characteristic
variable. Although Peris does not speak specifically of infor-
mation giving, the essense of the form of therapy he advocates
is to avoid intellectualization. The use of the "Awareness Con-
tininuum", the "How of Experience", is an example of this con-
scious avoidance on the part of the therapist to answer a client's
question or convey objective data. In "The Rules and Games of
Gestalt Therapy ", Peris and Levitsky (1970) tell us that the
awareness continuum has inexhaustable applications: "Primarily,
however, it is an effective way of guiding the individual to the
firm bed-rock of his experiences and away from the endless,
thin verbalizations, explanations, speculations, interpretations"
(p. 6).
The use of the awareness continuum is the Gestalt Therapist's
best means of leading the patient away from the emphasis on the
why of behavior and towards the what and the how of behavior.
Relying on information provided in awareness is the best method
of implementing Peris 's dictim to "lose your mind and come to your
senses" (p . 6 and 7).
In the same work Peris and Levitsky write of asking questions
Gestalt Therapy gives a good deal of atten-
tion to the patient's need to ask questions.
The questioner is obviously saying, "Give
me, tell me...." A careful listening will
often reveal that the questioner does not
really seek information, or that the ques-
tion is not really necessary, or that it
represents laziness and passivity on the
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part of the patient. Therapist may
then say, "Change that question into
a statement." The frequency with
which the patient can actually do this
validates the action of the therapist.
Genuine questions are to be distinguished
from hypocritical questions. The latter
are intended to manipulate or cajole the
other into seeing or doing things our way.
On the other hand, questions in the form
of "How are you doing?", "Are you aware
that...." provide genuine support (p . 3).
Affective Response is the third response-characteristic
variable. Affective responses of the counselor are effective
behavioral models to help the client experience the power and
honesty of the awareness continuum. Responses of the counselor
such as "I experience you as boring" or "I am feeling confused"
help to bring the client into the here and now of his experiences
and give the client immediate feedback as to how others are exper-
iencing him. The use of this type of response may not be fre-
quent, but when used they are an effective tool to again imple-
ment Peris' s dictum to "lose your mind and come to your senses"
(Peris 1969a)
.
Responsibility is the fourth response-characteristic variable.
Peris feels that because we are unable to accept part of ourselves,
or if some of our thoughts and feelings are unacceptable to us, we
want to disown them, e.g. my wanting to kill you. I disown the kill-
ing thought and say, "That's not me - that's compulsion." There
are many of these ways to remain intact, but only at the cost of
disowning or killing many valuable parts of ourselves (Peris 1969b).
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Projections are sometimes disowned parts of ourselves.
We see in others what we don't want to see in ourselves. In
order to grow and mature we must re-assimilate those part of
ourselves we attempt to pawn off on others.
Come preach to others what you want.
You mean yourself and not the world
For mirrors are, where you assume
You look through window's light and gloom.
You see yourself, you don't see us.
Project yourself, get rid of thee.
Impoverished self, take back your own,
Become the projection, play it deep.
The role of others is yourself.
Come, take it back and grow some more.
Assimilate what you disowned.
If you have hate for something there,
This is yourself, though hard to bear.
For you are I and I am Thou.
You hate in you what you despise.
You hate yourself and think it's me.
Projections are the damndest thing.
(Peris 1969a)
.
In Peris 's view the neurotic has habitually avoided vigorous
contact with a variety of unpleasant and dysphoric experiences.
"As a result, avoidance has become ingrained, a phobic type of
anxiety has been routinized and major dimensions of experience
have never been adequately mastered" (Peris and Levitsky, 1970,
p. 16). In order for the patient to move towards improved self-
confidence and a greater capacity for autonomy, he must undertake
a painstaking assimilation of these emotional experiences which
have hitherto been unpleasant.
Another example of taking responsibility for ourselves and
our involvement is in the changing of "it" language to "I" language
It is common for us to refer to our bodies and to air acts and
behaviors in distantiated
,
third person, "it" language (Peris and
Levitsky, 1970)
.
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How does your voice sound to you?
It sounds restrained.
How does your body feel to you?
It is tense.
Instead of "it sounds restrained", "I_ am restrained."
Rather than it is tense", "_I am tense". Going one step further,
"I am restraining myself", "I am tensing myself". Through the
simple expedient of changing "it" to "I" we no longer have a
part of ourselves performing the behavior, but rather we see we
are the behavior and take responsibility for doing it. We begin
to see ourselves as active agents who do things rather than as
passive creatures to whom things somehow "happen" (Peris and Levit-
sky, 1970) .
Risk taking is the fifth response-characteristic variable.
The author defines risk taking as counselor statements which could
evoke a hostile reaction toward the counselor and/or statements
made by the counselor which are self-disclosing. The most effec-
tive Gestalt therapist for Peris would naturally be one who is
all that Gestalt Therapy teaches. This would enable the client
to gain a more valuable experience from the therapy. In other
words the therapist would be a behavioral model for the client.
The therapist's behavior would then entail being affective rather
than cognitive; active versus passive; assertive, honest and
direct. An example might be the "NO GOSSIPING" rule as presented
by Peris and Levitsky (1970):
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As in the case with many Gestalt
techniques, the no gossiping rule
is designed to promote feelings
and to prevent avoidance of feel-
ings. Gossiping is defined as
talking about an individual when
he is actually present and could
just as well be addressed direct-
ly....We often gossip about people
when we have not been able to handle
directly the feelings they have
aroused in us. The no gossiping
rule is another in the long list
of Gestalt techniques which facil-
itate direct confrontation of
feelings (p . 7 and 8)
.
Another example is the "stay with it" technique described
by Peris in "The Rules and Games of Gestalt Therapy". He men-
tions that when using this technique with a client who has ex-
pressed an unpleasant feeling, the therapist becomes almost cold-
blooded in asking the client to deliberately remain with whatever
psychic pain he has at that moment.
Using Gestalt techniques effectively (i.e. keeping the client
in the here and now, being confrontive, urging assertive reaction,
being in control of the therapeutic relationship, expressing feel-
ings openly) all involve some element of risk. Furthermore, the
willingness of the therapist to take risks may define the effec-
tiveness of his use of the Gestalt techniques.
Conflicting or Contradictory is the sixth response-character-
istic variable. Considered in this variable are counselor responses
which are contradictory in tone and phrasing such as statements
which seem to be highly directive and commanding but have a request-
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ing tone; also included are statements which are ambiguous and/or
may elicit ambiguity. In all forms of therapy good communication
is necessary to have a successful therapeutic relationship. The
essence of good verbal communication is clear, unambiguous state-
ments
.
Gestalt therapy is a highly directive and confrontive
form of therapy. It is so because it is experiential in nature
(Peris 1969a). That is, the rules and guidelines are offered
by Peris in the spirit of experiments which the patient may per-
form (Peris and Levitsky 1970) . He believes that learning is dis-
covery and that there is no other means of effective learning
(Peris 1969b) . Peris (1969a) writes:
"The joys of new discovered ways,
The learning of new ways to be,
Inventing what was not before
Or words not spoken hitherto."
Clarity in questioning and directing the client in this
learning process is essential if he is to feel the full effect
of the Gestalt experience. The techniques that promote this
experiential learning are presented by Peris and Levitsky in
"The Rules and Games of Gestalt Therapy". They (Peris and
Levitsky)write of these techniques:
The techniques of Gestalt Therapy
revolve largely around two sets of
guide lines which we call rules and
games.... The philosophy of the rules
is to provide us with affective means
of unifying thought with feeling....
They will often provide considerable
shock value pointing up to the patient
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the many and subtle ways in which he
prevents himself from fully experiencing
himself and his environment (p . 1).
Once again, clarity is an absolute necessity if this shock
value and existential insight is to be significant.
Here and now is the seventh response-characteristic variable.
The idea of the now is one of the most potent, most pregnant, and
most elusive principles of Gestalt Therapy (Peris and Levitsky 1970).
In fact, Peris' s definition of anxiety is the gap between the now
and the later (Peris 1969b) . He believes that whenever you leave
the sure basis of the now and become pre-occupied with the future
yai experience anxiety. You have catastrophic expectations when
you think something bad will happen and anastro^hLc expectations
when you think something good will happen (Peris 1969b) . There
is only one thing that should control the situation. If you
understand the situation you are in and let that situation con-
trol your actions then you learn how to cope with life (Peris
1969b)
.
In his autobiography, Peris (1969a) writes of the here and
now and its relation to reality and awareness:
Experience as phenomenon
Appearing always in the now
Is law to me.
The present that presents the presentness
A certainty that truly spells reality.
Reality is nothing but
The sum of all awareness
As you experience here and now....
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With the use of Gestalt Therapy, in order to promote "now"
awareness, communications in the present tense are encouraged.
Examples of which might be: Where are you now? What are you
experiencing? What is happening now? What do you feel at this
moment?
Pertinent historical material is also dealt with in the
present. The client is asked to enact material from the past
as though it were happening in the present. In this way the
bland, intellectualized "about-isms" are avoided and all mat-
erial is given the impact of immediacy (Peris and Levitsky, 1970).
Total organismic experience is the eighth response-char-
acteristic variable. It includes all counselor statements which
are intended to direct or bring the client's attention to some part
of the client's body. Peris feels that awareness of body feelings,
sensations and perceptions constitutes our most certain - perhaps
our only certain - knowledge. He believes that the use of the
awareness continuum is an effective way of guiding the individual
to the firm bed-rock of his experiences and away from "the endless,
thin verbalizations, explanations, speculation and interpretations"
(Peris and Levitsky, 1970, p. 6). Awareness per se - by and of
itself - can be curative (Peris 1969b) . With full awareness you
become aware of organismic self-regulation. That is, you can
let the organism take over complete control without interference.
You can rely on the wisdom of the organism.
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The cells know much more
Than what we think in arrogant computing.
Awareness-sensing (that we lost)
Is still intact, if we let it be (Peris 1969a).
The contrast to this is the whole pathology of self-manipula-
tion, environmental control and so on, that interferes with
this subtle organismic self control (Peris 1969b).
Peris (1969a) writes of the relationship between se lf-
awareness and the here and now:
Awareness is an ultimate
It is a universal.
Thus far we have just two of them
And both in separation:
The "space" tkt covers all the "where"
And "Time" that answers to the "when"
Minkowski-Einstein made them one
As process, always having some
Extension and duration.
By adding the awareness now
We have a third dimension
Defining matter and declare:
"Accept a new extension:"
A process that is "self" aware.
In relation to body language the therapist may notice some
unwitting movement or change in voice or posture made by the
client. Many times these appear to be significant communication
If these gestures can be developed the client may be asked to ex
aggerate the movement repeatedly at which time the inner meaning
will frequently be more apparent. Through the use of counselor
statements which are intended to raise the level of the client's
awareness the counselor again helps to implement Peris 's dictum
to "lose your mind and come to your senses" (Peris and Livitsky,
1970, p. 6) .
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Command is the ninth response-characteristic variable. This
variable includes counselor statements which order or direct the
client’s behavior. Peris does not speak specifically of the use
of commanding or highly directive statements. He does, however,
speak of specific techniques and experiences that the aunselor is
to direct the client through. Highly directive and commanding
statements are essential if the therapist is to enforce such rules
as the "no gossiping" rule, the rule "on asking questions", the
M I and Thou" rule, or the use of the top-dog and under-dog
dialogue as well as any other dialogue. One need only count
the numerous instances of therapist to client directions that
are given by Peris and Levitsky in "The Rules and Games of
Gestalt Therapy". Although these rules are not to be ccn sidered
commandments they are designed to help the therapist dig out re-
sistances, promote heightened awareness and facilitate the matur-
ation process (Peris and Levitsky, 1970).
Urging assertive reaction is the tenth response-characteristic
variable. This variable describes counselor responses which prod
or urge the client toward and explicit reaction to the aunselor or
setting. Direct communication of feelings is the essence of the
Perlsian notion of "I and Thou". Peris and Levitsky (1970) write
of "I and Thou":
With this principle we strive to
drive home as concretely as pos-
sible the notion that true commun-
ication involves both sender and
receiver. The patient often be-
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haves as if his words are aimed at
the blank wall or at thin air.
When he is asked, "To whom are you
saying this?", he is made to face
his reluctance to send his message
directly and unequivically to the
receiver, to the other (p . 3).
The term "encounter" is used to describe this form of direct
communication between two people or between intrapsychic forces.
These could be two sides of a conflict, or the experienced Ego
and any specific mental content, such as a fantasy, an urge, a
feeling (Naranjo, 1968). In a chapter entitled "I and Thou;
Here and Now: Contributions of Gestalt Therapy", Claudio
Naranjo says of Peris:
To him, as to Buber, the essence of the
encounter is the I-Thou relationship:
one in which neither party is rectified by
"talking about" "you" or "me", but one in
which the speaker directs his own activity
to the other (p . 8).
The I-Thou relationship is another in the long list of Gestalt
techniques which facilitate direct confrontation of feelings.
Clarification by antagonistically toned statements is the
eleventh response-characteristic variable. This type of coun-
selor response is used to jolt the client from a presumptive line
of thought through a denial of the client's statement. Peris (1965)
tells us that in Gestalt Therapy we draw the patient's attention
to his avoidance of any unpleasantness. When working through the
subtle machinations Q f phobic behavior in addition to working
through the blocks, inhibitions and other protective attitudes,
the patient may resist the obvious and attempt to sell the ther-
apist, as well as himself, something which is untrue. It is at
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these times that the therapist must be aware of the client's
disbelief in what he (the client) is saying. The therapist
must then bring the client into this awareness either through
a denial of the client s statement or by using some other effec-
tive awareness technique. One of these awareness techniques is
the twelfth response-characteristic variable: Identifying In-
congrui ties
. That is, reference is made to conflicting cues
being emitted by the client. The client may say, for example,
that he is not nervous or tense, but the therapist sees that
the client's hands are sweaty and his voice is cracking. The
therapist may then either deny the client's statement for the
puspose of clarification or he may bring attention to the client's
incongruous behavior by asking, "Are you aware of the moisture on
the palms of your hands?", or he may ask, "I hear a wailirg in
your voice. Can you hear it?" The therapist may then follow
with, "Be your voice now." (Naranjo, 1968).
Denying a client's statement or identifying incongruities
in the client's behavior may help to surface hidden conflicts
or simply help the client be aware of a part of himself he
wishes to avoid.
Badgering is the thirteenth response-characteristic variable.
Counselor responses are considered to be badgering when he (coun-
selor) repeats his own words, phrases or statements. These may
be times during a therapeutic relationship when a client says
something that the therapist experiences as an important statement
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for the client. The client may pass over it with a twinge of
pain or a crack in his voice. The therapist may then ask the
client to repeat what he said and have him repeat it several times
to the point of asking the client to put his whole body into what
he is saying. Peris and Levitsky offer us an example of badgering:
A patient has made a statement of
importance but has perhaps glossed
over it or in some way indicated that
he has not fully absorbed its impact.
He is asked to say it again - if nec-
essary a great number of times - and
where necessary, louder and louder.
Soon he is really hearing himself and
not just forming words (p . 14).
Having the client repeat an important word or phrase is an
effective technique in helping the client realize the full impact
of what he has said.
Counselor-Directed Shift of Approach is the fourteenth re-
sponse-characteristic variable. The counselor intentionally
shifts either the topic under discussion or the course of the
interview. We have already seen that Gestalt Therapy is an exper-
iential form of therapy (Peris 1969a), and that in terms of the
therapist's part in the relationship it is highly directive.
In directing the client's attention to incongruities in his
behavior (Identifying Incongruities ) and in directing the client's
attention to some part of his body (Total Organismic Experience )
the counselor intentionally shifts the topic under discussion.
When splits or conflicts develop during the course of the inter-
view and the therapist moves the client into a dialogue with the
opposing forces, he shifts the course of the interview. When
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speaking of the top dog-under dog split, Peris and Levitsky
(1970) write:
When this division is encountered,
the patient is asked to hae an
actual dialogue between these two
components of himself (p . 10).
In using Gestalt Therapy the counselor may change the
course of the interview and the topic under discussion many
t ime s
.
Cognitive Modeling is the fifteenth response
-characteristic
variable. With this type of response the counselor reveals his
own subjective, cognitive processes, possibly for the purpose of
clarification or interpretation.
In the development of an experiential form of psycho-
therapy, Peris is clearly telling us he favors a therapeutic
style that places more value on experiences and awareness rather
than cognitive processes.
Reality is nothing but the
sum of all awareness
As you experience here and now
(Peris 1969a)
.
.As therapists we do not imagine we know
more than the patient does himself
(Peris 1965
, p . 4) .
In my language I call the intel-
lect a ,rbuilt-in-computer".
....In order to b e accepted by
society, the individual responds
with a sum of fixed responses.
He arrives at these responses by
"computing" what he considers to
be the appropriate reaction.
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In order to comply with the
should demands of society, the
individual learns to disregard
his own feelings, desires and
emotions. He, too, then dis-
associates himself from being
a part of nature (Peris 1965, p. 1).
Cognitive processes are obviously considered by Peris to be
ineffectual in changing behavior.
The last of the sixteen response-characteristic variables
is Unstructured Invitation
. By unstructured is meant counselor
leads which elicit verbal responses but do mt specify or limit
the content or mood. As we have seen, most Gestalt techniques
(the principle of the "here and now", "I ari Thou", changing
"it language to I language", the use of the "awareness continuum",
the rules on "No gossiping" and "on asking questions", etc.) are
highly directive and experential and therefore do limit and
specify the content or mood. The degree to which the counselor
limits or specifies the content or mood of the client's re-
sponses depends upon each counselor's personal style. However,
for the most part when a counselor is using Gestalt Therapy he
is likely to have a high degree of structured invitations.
Summary
The author has presented the sixteen (16) response-char-
acteristic variables as they have been distilled from Gestalt
Therapy. These sixteen (16) response-characteristic variables are
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1 . Supportive 9. Command
2. Information Giving 10. Urging Assertive Reaction
3. Affective Response 11. Clarification by Antagon-
4. Responsibility
istically toned statements
5. Risk Taking
12. Identifying Incongruities
6. Conflicting or
13. Badgering
Contradictory 14. Counselor-Directed Shift
7. Here and Now
of Approach
8. Total Organismic
15. Cognitive Modeling
Experience 16. Unstructured Invitation
FIGURE I
The following chapter (Chapter IV) will deal with the
procedures and methods used in analyzing the data.
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CHAPTER IV
PROCEDURES AND METHODS
Subjects
Five Gestalt therapists were investigated in this study.
Two of the five are at the University of Massachusetts/Amherst
campus, one of whom is a graduate faculty member at the School
of Education with the other being a graduate student enrolled
in a doctoral program at the School of Education. The third
therapist is a member of the New York City Gestalt Institute who
visited the U. Mass/Amherst campus to assist in the running of a
Gestalt workshop. Each of these three therapists have had at
least two years experience (but not more than four years) in
using Gestalt techniques and each considers himself a profes-
sional at employing this form of therapy.
The fourth and fifth therapists used in this study are both
well experienced professionals (twenty years or more)
,
particu-
larly in the use of Gestalt Therapy. They are Fritz Peris and James
Simkin.
Experimental Procedure
The twenty five counse lor responses were chosen randomly from
one taping (first client response to final counselor response) of
each therapist working with one client (Kiesler, Mathieu and Klien,
1964; Klein and Mathieu, 1965). A complete counselor response was
3Note that in this study these three therapists are consid ered the
non-experienced therapists, while Peris and Simkin are considered
the experienced therapists.
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taken to be whatever the ccunselor said between two client responses
(verbal). Each therapist worked with a different client.
Three of the five tapes of counselor responses were obtained
from Gestalt workshops conducted at the University of Massachu-
setts. The twenty-five responses of the fourth and fifth ther-
apists (Peris and Simkin) were taken from commercial audio tapes
of each while using Gestalt techniques.
After the 25 counselor responses were chosen randomly (Kiesler,
Mathieu and Klein, 1964; Klein and Mathieu, 1965) from the taping
of each therapist, they were transcribed along with each respective
previous client response. All client and counselor responses were
coded with C for client and T for Therapist and numbered from
1 to 25 (see appendix I)
.
Three people were asked to independently rate the 25 coun-
selor responses from audiotape recordings. Two of the three raters
are undergraduate psychology students in their third year at the
University of Massachusetts/Amherst campus. The third rater is
a registered nurse with a professional interest in psychology.
The audiotapes used for rating were the original tapes from
which the 25 counselor responses were chosen. In addition to
listening to the tapes each rater was given a transcript of the
25 client-counselor responses of each therapist (see appendix II)
.
None of the three raters have had any previous experience at
behaviorally rating counselor responses, nor any training in
counseling therapy.
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The training of the raters took place on the same weekend
as, and immediately preceeding, the rating of the responses of
the five therapists. It consisted of rating the responses
(audiotape with transcript) of an experienced Gestalt therapist
not associated with this study. After rating each response of the
practice therapist on each of the sixteen response-characteristic
variables, a discussion ensued between the three raters and the
author. The author s part in the discussion consisted entirely of
further explanation of the sixteen variables with no directions
other than these:
1. I am interested only in your first
impression of the counselor response
as that impression can be rated on
each of the sixteen variables.
2. The previous client response is not
to be taken as having any weight in
rating the counselor response other
than giving the counselor response
some sense of place in the therapeutic
relationship
.
3. The client response immediately follow-
ing the counselor response to be rated
will not carry any weight whatsoever in
rating that response and will not be
played until each rater has finished.
4. Rate the counselor responses on a scale
of "1" to "5" with "1" having a mean-
ing that none of the variable is pre-
sent in the response and "5'' having a
meaning that the variable is highly
present in the response. "3" will be
the midpoint.
5. There is no right or wrong answer.
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After this training session the author moved the three
raters into the final rating of the five Gestalt therapists.
The directions were the same as during the practice session
except that one more was added:
6. There is to be no discussion of the
responses or the rating of the re-
sponses until all the responses of
all five therapists are rated.
Statistical Treatment
As stated in chapter one (I) > the present study is based
conceptually and in terms of statistical analysis on the 1971
study of E. Pepyne and J. Zimmer. Of interest here is the
fact that the particular types of statistical analyses used
in the present study are exactly the same as those used by
4
Pepyne and Zimmer (1971)
.
Of Cattell's (1952) three basic factor analytic designs,
'P 1
,
'R' and 'T' techniques, the present study most closely
resembles the 'P' technique. The variation between this study
and Cattell’s ’P' technique is the use of five different thera-
pists. The 'P' technique as designed by Cattell consists of
test measures upon occasions holding the therapist constant.
This variation can be justified, however, for in this study we
wish to look at the clustering of variables in relation to
five different therapists using the same theoretical mode
(Gestalt Therapy), holding the therapists as constant.
^Except in this author's use of Duncan’s New Multiple-Range Test
in place of Scheffe's method of multiple contrasts.
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After the rating of the twenty-five counselor responses
of each of the five therapists, the data was collected and a
four way analysis of variance with four main effects was con-
ducted to determine the co-efficient of intraclass correlation
of the three raters across all five therapists. A three way
analysis of variance with three main effects was then conducted
to produce co-efficients of correlation of the three raters for
each therapist separately. Because the correlation co-efficients
were significant to demand confidence in the rater reliability,
the means of the three raters were then generated in order to
have only one rating (instead of three -- one for each rater)
for each variable upon every response of each therapist. A
factor analysis was then conducted on this new data (means of
the raters). Since a number of intercorrelated variables have
common factors running through them, factor analysis was used
to generate those factors, thereby producing a more economic and
simplistic representation of the raw data (Edwards, 1968;
Fruchter, 1954) . Eight significant Varimax factors were ex-
tracted and factor scores were assigned to each of the one hundred
twenty-five responses. A Varimax Factor Correlation Matrix for
the eight factors was produced. Eight separate analyses of
variance were then conducted to determine if significant dif-
ferences occurred on each dependent variable (Varimax factors)
among responses emitted by each of the five counselors (Pepyne
and Zimmer, 1971) .
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Finally, Duncan's New Multiple-Range Test (Steel ard Torrie,
1960) was employed to determine specific sources of differences
among the five counselors. Duncan's New Multiple-Range Test was
selected over Scheffe's method of multiple contrasts because it
is a less conservative and less rigorous statistical treatment
(Edwards, 1968).
Summary
In this chapter the author has presented to the reader the
procedures and the methods used to empirically evaluate the
theory that counselors using the same theoretical mode have
behaviorally different styles of intervention. It has been noted
that five Gestalt therapists were used in this study, three of
whom have had experience of two to four years while the last
two have had 20 years or more.
Twenty-five responses of each therapist were chosen ran-
domly and were rated across 16 response-characteristic variables
by three independent raters who have had no previous experience.
The research design that was presented in this chapter is
the same as that used by Pepyne and Zimmer in their 1971 study of
counselor responses.
Basically, Cattell's 'P' technique was the Factor Analytic
Method which was used with Duncan's New Multiple-Range Test
employed to determine specific sources of differences among the
five counselors.
In the next chapter the results of the above statistical
analyses will be presented.
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CHAPTER V
ANALYSIS OF THE DATA
This chapter will be devoted to the presentation of the
results of the statistical analysis. A principle component an-
alysis yielding a varimax factor matrix was used as the statis-
tical test for this study. On those variables which showed a
statistically significant * F
* (p <.05) , Duncan' s New Mu 1 tip le-
Range Test was used to detect specific differences in response
style among the five counselors (Steel and Torrie, 1960).
Results
After the rating of the 25 counselor responses of each of
the five therapists, a four way analysis of variance with four
main effects was conducted to determine the co-efficient of
intraclass correlation of the three raters across all five therapists.
The results of that analysis are presented in Table I. Co-
efficients of correlation of the three raters for each therapist
were also produced and are presented in Table 2. An intraclass
correlation co-efficient of R=0.911 for all five therapists is
significant to demand confidence in the rater reliability.
The means of the three raters were then generated and a prin-
cipal components factor analysis was conducted.
Table III presents the eigenvalues derived from the principal
components analysis. The eight factors account for 81.59% of the
total variance with factor I accounting for 22.38% of the variance
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and factor VIII for 5.15%. All factors accounting for 5.00% or
more of the total variance were included in the Varimax rotation.
Table IV is the rotated Varimax factor matrix. Variables
with coefficients above 0.50 on each of the eight factors are
underlined and are considered the most significant in defining
each factor. An explanation of the labelling process follows.
Factor I has been identified as Confrontive because it rep-
resents counselor responses which identify incongruities, seek
clarification of client responses by use of antagonistically
toned statements, badgering, denial of client statements and
cognitive responses which take the form of counselor opinions
of client responses and processes. This factor also includes
risk taking on the part of the counselor.
Factor II clearly demonstrates that the counselor responses
are demanding and highly directive, particularly insofar as de-
manding assertive action and reaction on the part of the client.
Consequently, the label Demanding Assertive Reaction is used
to describe this factor.
Factor III represents counselor responses which shift the
topic or direction of the discussion. However, as indicated by
the rather high coefficient of .75 for the variable Conflicting
or Contradictory, the counselor directed shift is unclear or
confusing; thus, this factor is labeled Unclear Counselor Shift.
Factor IV demonstrates counselor responses which are sup-
portive of specific client responses and behaviors, or of the
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client as a person. These responses are usually unstructured
invitations and do not demand or ask for specific reactions on
the part of the client. This factor is labeled Supportive.
Factor V represents counselor responses which urge the client
to take responsibility for what he feels and does, and to inter-
act with his environment in a manner which is compatible with
this increase in the client's responsibility for himself. Con-
sequently, the label Urging Responsibility is used to describe
this factor. These responses show some degree of ambiguity but
are for the most part clearly stated.
Factor VI is labeled Affective Response. These responses
reflect the counselor's feelings and emotions and may involve
some element of risk for the counselor. In addition to the affec-
tive part of the response there may be included some statement
or reflection of the counselor's cognitive processes.
Factor VII represents counselor responses which either
refer to some part of the client's body and non-verbal behavior
or responses which give the client feedback on how the counselor
views some part of the client's organismic experience. There-
fore, this factor is labeled Organismic References. These re-
sponses may be unstructured invitations and not connected with
the topic under discussion.
Factor VIII is a very clear measure of the counselor's use
of a Here and Now response. These responses are intended to
bring the client's focus of attention to his present state of being
(sensing and feeling). The obvious label for this factor is
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Here and Now.
Table 5 shows the Varimax factor correlation matrix
with entries demonstrating no correlation when taken to the
first two decimals. This is significant in that we can be
assured of no factor overlap.
Results of the one-way analyses of Variance of the Varimax
rotated factor scores are summarized in Table 6. Factor scores
were computed for each of the 25 responses of each of the five
therapists and eight separate analyses of varience (one for
each factor) were then conducted to determine if significant
difference occurred among the therapists. The analyses revealed
that a statistically significant difference occurred at the .01
level in six of the eight response factors.
The remaining two of the eight factors were statistically
significant at the .05 level of confidence.
The Duncan New Multiple-Range Test was used to detect speci
fic differences in response style among the five counselors.
Tables 7-A to 7-J summarize the results of these contrasts. As
Table 7-J shows, out of eighty comparisons made, a significant
difference in response style was found in 36 (45%) . For pur-
poses of answering the questions raised in this study, the most
important comparison is that between Peris and Simkin. In
five out of eight factors Peris and Simkin were shown to b
e
significantly different (637o) .
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Of the twenty- four comparisons between the non-experienced
counselors (T-l, T-2, T-3)
,
eight comparisons showed them to be
significantly different (33%). Of the five therapists, Simkin
proved to have the most (numerically) significantly different
comparisons (19 out of 32-59%)
.
Summary
In this chapter a varimax factor matrix was performed
on the 16 response-characteristic variables. Eight significant
factors were synthesized. Eight separate analyses of variance
were then conducted to determine if significant differences
occurred on each dependent variable. Finally, Duncan's New
Multiple-Range Test was used to determine specific sources of
differences among the five counselors.
In the following chapter a discussion of the results of the
statistical analyses will be presented.
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CHAPTER VI
DISCUSSION, OBSERVATION, LIMITATIONS AND IMPLICATIONS
OF THE STUDY
This dissertation attempted to address itself to two ques-
tions: "Do counselors using the same theoretical mode have be-
haviorally different styles of intervention?" and, if so, "Is
this difference in style attributable to the difference in ex-
perience or expertness of each therapist?". This chapter will
concern itself with the answers to those questions. The impli-
cations for further research will be discussed. In addition,
the limitations of this study will also be reviewed.
Discussion and Observations
The results of this study as reported in Tables 6 and 7
show that counselors using the same theoretical mode do have
behaviorally different styles of intervention. Furthermore,
the results throw serious doubt on the assumption of Fieldler
(1950-51) and others who have maintained that counse ling admin-
istered by well-experienced professionals is essentially the
same. As shown in Tables 7-A to 7-J there is no clear rela-
tionship in the differences of the two experienced and the three
non-experienced counselors to assume tla t experience or expert-
ness is a major factor in determining similarity in counselor's
styles of intervention.
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In view of these results and the results of the Pepyne and
Zimmer (1971) study in which they report "Differences in counseling
style are related directly to the counsebr’s theoretical orienta-
tion" (p. 446), what then can be assumed to be the cause of the
differences in counseling style of counselors using the same
theoretical orientation? If not the controllable and planned
aspects of a counseling relationship (theoretical orientation
and experience or expertness) then it must be those factors
which are left more to chance. Variables such as the counselor’s
personal interests and values (Betz and Whitehom, 1956; McNair,
Callahan and Lorr
,
1962), his ego strength, problem-solving style,
the degree to which he is willing to be confrontive and, or,
supportive, even his personal motivation to be a therapist. For
example, Peris (1969a) writes:
It could be that, for most therapists,
doing therapy is a symptom rather than
a vocation: That they exemalize their
difficulties and work on them out there
in other people rather than in themselves.
Indeed, many of us see the splinter in
other peoples’ eyes rather than the log
in our own.
If you have flies in your eyes, you can’t
see the flies in your eyes (Catch 22 )
.
Again he (Peris, 1969a) writes:
I wish you had seen the picture
Rashomon and you could experience
how differently each person inter-
prets the same events, according
to the needs of their self-esteem
system.
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All of these variables are involved and are impossible to be
factored out and separated because of their inter-relatedness
.
As a matter of fact the past experience of the counselor (not
in terms of years or expertness, but rather in terms of the
type of experience as related to the integration and development
of the counselor’s personality) and his personality factors are
probably highly related to his choice of a theoretical orientation
and subsequent counseling style. As the choice of color and style
of a hat and the subsequent manner in which we wear that hat are
natural extensions of our personality, then too, the choice of a
theoretical orientation by the counselor and his subsequent coun-
seling style within that orientation is a natural extension of
the counselor's personality.
These observations and implications are not presented as
simple answers to complicated questions but rather as a caution
to those who would naively conclude that one thing or another
is the major determinant in designing the therapeutic relationship.
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This study does not reject the possibility that experience
and, or theoretical orientation may_ be major determinants in de-
signing a successful therapeutic relationship and/or a particular
counseling style for specific counselors. There is the obvicu s
possibility that a counselor who lacks confidence or ego strength
may need years of experience to help him mature into a "successful"
counselor; thereby making experience the major determinant in his
development and subsequent counseling style. There is also the
possibility that a counselor may have more than enough empathic
understanding, insight and desire to help, but is ineffectual and
possibly harmful without a definite theoretical orientation to
work within. Here the counselor's choice of a theoretical ori-
entation may be the major determinant of his counseling style and
therapeutic success.
As we increase the number of possible variables involved in
the development of a counselor and his subsequent counseling
style, we increase the improbability of one thing or another
being the major determinant in accounting for differences in
counseling style for all or even most counselors.
Implications
Following a thorough examination of Table 4 some implications
for counselor training become apparent. The response-character-
istic variables, Conflicting or Contradictory (6) and Counselor
Directed Shift (14) comprise a major portion (-.75 and -.74 re-
spectively) of Factor III, Unclear Counselor Shift. Apparently
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there is some relationship between counselor directed shifts and
ambiguity
. This relationship becomes more significant when we
consider that the counselors used in this study have had at
least two years experience. For training purposes, prospective
counselors should be made aware of the possibility of being am-
biguous and confusing when shifting the direction of the thera-
peutic relationship. Beyond awareness, timely and practical
reminders of the possible ambiguity of a trainee's counseling
response should be integrated with specific examples of shorter
and/or clearer substitute responses.
Factor V, Urging Responsibility, contains an important
theoretical implication. There is a positive relationship
between urging assertive reaction (where the client is prodded
or urged toward an explicit reaction to the counselor or set-
ting) and responses which reinforce the client's responsibility
for himself. Although the relationship may be a simple and obvious
one, its importance becomes clear when we as counselors wish
to find ways of helping a client be more responsible for himself.
The implication here is that by simply urging a client to react
to people or settings we are also reinforcing the client's taking
responsibility for himself; as Fritz Peris (1969a) points out,
the client becomes more response-able or better able to respond.
One other noteworthy relationship is that between the
response-characteristic variable Risk Taking (5) and the only
two Varimax Factors within which it appears to be significant.
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The factors involved are I, Confrontive and VI, Affective Response.
The significance of the relationship is not with the Factors them-
selves but with the types of counselor responses that comprise the
Factors
. Since taking risks is something all counselors must
learn to <b in order to have productive therapy, it is beneficial
to know which types of counselor responses involve risk taking
so that trainees as well as experienced counselors can take stock
of the degree of safety involved in their own style of therapy.
Of particular interest to students and practitioners of Ges-
talt Therapy are the eight Varimax Factors which comprise 82%
of the total variance (Table 3). These Factors appear to b e a
sound and concise description of Gestalt Therapy, even though
this study is confined to the realm of the 16 response-character-
istic variables chosen by the author from his knowledge of Gestalt
Therapy and the counseling abilities of the five counselors chosen
for the study.
In addition to rejecting the assumption of Fieldler (1950-
1951 ) and others who have maintained that counseling administered
by well-experienced professionals is essenthlly the same, the
results of the study seem to indicate that the opposite is true.
That is, there is more similarity among non-experienced counsel-
ors than experienced counselors (using the same theoretical mode).
Table 7-J shows the experienced counselors to be significantly
different from each other (63%) while the non-experienced coun-
selors are only one-half as different from each other (33%)
.
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Perhaps, with increasing years of counseling experience, the prob-
ability of individual differences occurring in counseling style
increases
.
Limitations
The use of one interview for each therapist to obtain the
25 random counselor responses was a limitation of this study. It
would have been more valid to choose the 25 responses randomly from
several interviews of each therapist. The number of therapists
used in the study was also a limitation. Obviously, the larger
the number of subjects, the more valid the results. In addition,
there are the human limitations involved in training raters with
their inevitable subsequent subjective interpretation of the 16
response-characteristic variables. Although thoroughly trained
and statistically shown to be highly reliable the rater's inter-
pretations of the variables may be different than the author's
and/or the reader's interpretation.
Summary
It was the attempt of this study to answer through empirical
research two questions: "Do counselors using the same theoret-
ical mode have behaviorally different styles of intervention?",
and, if so, "Is this difference in style attributable to the dif-
ference in experience and expertness of each therapist?" The
findings of this study as reported in Tables 6 and 7-A to
7-J show that the counselors using the same theoretical mode do
have behaviorally different styles of intervention, and this differ-
ence is not attributable to the difference in experience or expertness
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of each counselor. The findings imply that other factors may be
involved in defining counselor style, perhaps various personality
factors. The findings also imply, by negating previous assumptions,
that there is probably no one major determining factor in defining
a counselor's style of intervention.
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TABLE 1
RESULTS OF FOUR WAY ANALYSIS OF VARIANCE
R
True
Variance Errors Error2
#
Response
#
; Vari-
ables r
.911 4.3625 2.3149 133.3035 25 16 .95
R — intra class correlation coefficient in variance terms
r =
2 j-r >
where R = True Variance
Error^ Error-?
True Variance +(# Responses) + H Responses X # Variables)
TABLE 2
INTRA-CLASS CORRELATION COEFFICIENTS OF THE THREE (3) RATERS
FOR EACH THERAPIST SEPARATELY
THERAPIST CORRELATION COEFFICIENT (R)
1
.893
2
.835
3
.866
4 (Simkin)
.618
5 (Peris)
.878
R intra class correlation coefficient in variance terms
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TABLE 3
CHARACTERISTIC EIGENVALUES (<\) AND VARIANCE FIGURES
FOR PRINCIPAL COMPONENTS ANALYSIS
Factor A
% of
Total
Variance
Cumulative
%
I 3.58 22.38 22.38
II 2.32 14.49 36.87
III 1.68 10.53 47.40
IV 1.48 9.27 56.67
V 1.20 7.51 64.18
VI 1.08 6.73 70.91
VII 0.89 5.53 76.44
VIII 0.82 5.15 81.59
NOTE: % of total variance above 5.00 were included in the
Varimax Rotation
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TABLE 4
PRINCIPLE COMPONENTS ROTATED VARIMAX FACTOR MATRIX
VAR IMA X F ACT 0 R S
VARIABLES
I II III IV V VI VII VIII
1 . Supportive -.10 -.08 -.03 ^.95 - .03 -.01 .07 .04
2. Information .03 .07 .09 -.01 .01 .14 -.88 .17
Giving
3. Affective
.03 .08 -.03 -.02 .07 .94 -.01 -.02
Response
4. Responsibilit y .00 -.06 -.05 .02 -.92 -.05 .06 -.12
5. Risk Taking .77 .03 -.06 .11 -.02 .48 -.09 .04
6. Conflicting -.02 .11 -.75 .05 -.42 -.11 .16 .30
or
Contradictory
7. Here and Now -.04 -.02 .00 .07 -.11 -.01 .02 -.95
8. Total Organ- .01 .07 -.31 .10 .19 -.12 -.73 -.26
ismic Exper-
ience
9. Command -.04 -.94 -.04 -.03 -.03 -.08 .05 -.03
10. Urging -.01 -.61 -.02 -.03 -.59 -.05 .17 -.02
Assertive
Reaction
11. Clarification .77 .13 .07 -.07 .07 -.16 .00 .10
12.
By Antagonis-
tically Tonec
S tatements
Identifying .89 .03 -.04 .00 .09 -.05 .08 .00
Incongruities
13. Badgering .74 -.16 .18 .16 -.21 .17 -.05 -.08
14. Couns elor
Directed
Shift
-.10 -.20 -.74 -.06 .17 .18 -.30 -.25
15. Cognitive
Modeling
.55 .05 -.04 -.17 .01 .45 -.38 .11
16. UnstructuredInvitation
.26 .22 .11 -.48 .20 .37 -.34 .31
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TABLE 5
VARIMAX FACTOR CORRELATION MATRIX
FACTOR I II III IV V VI VII VIII
I Confrontive 1.00
II Demanding Assertive
Reaction
.00 1.00
III J/ji?£ear Counselor .00 .00 1.00
IV Supportive
.00 .00 .00 1.00
V Urging Responsibility .00 .00 .00 .00 1.00
VI Affective Response .00 .00 .00 .00 .00 1.00
VII Organismic References .00 .00 .00 .00 .00 .00 1.00
VIII Here and Now .00 .00 .00 .00 .00 .00 .00 1.00
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TABLE 6
RESULTS OF ONE-WAY ANALYSES OF VARIANCE
OF VARIMAX ROTATED FACTOR SCORES3
DEPENDENT
\TAPT A"RT T?
T HER A P [STS MEAN SQUARES
V rV£\. Ulh
T-ld T-2 T-3 5imkin Peris MSb
c
MS F
I Confrontive -0.92 -0.70 -0.69 2.38 -0.08 46.879 8.080 5.80*
II Demanding
Assertive
Reaction
0.30 -0.62 0.55 1.09 -1.32 23.180 1.845 12.56*
III Unclear
Counselor
Shift
-0.09 -0.67 0.08 0.16 0.51 4.694 1.707 2 . 75*
IV Supportive -0.25 -0.37 0.77 -0.59 0.43 8.234 1.538 5.35*
V Urging
Responsibility
0.35 -1.34 -0.05 1.09 -0.05 19.428 2.551 7.62*
VI Affective
Response
-0.47 -0.60 -0.60 1.98 -0.31 30.908 2.512 12 .30'
VII Organismic
References
0.31 0.39 0.21 -0.53 -0.38 4.455 0.962 4.63'-
VII Here & Now 0.49 -0.25 -0.31 0.07 0.01 2.510 0.904 2 . 78'-
Each treatment group represents 25 responses made by each counselor.
b
df = 4
C
df = 96
d
Note that T-l, T-2 and T-3 are abbreviations for Therapist 1,
Therapist 2 and Therapist 3, respectively. These three thera-
pists are the non-experienced therapists.
* Significant at the .01 level.
** Significant at the .05 level.
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TABLE 7-A
RESULTS OF DUNCANS NEW MULTIPLE
-RANGE TEST FOR FACTOR I
CONFRONTIVE
* Note that those numerical differences between two therapists
that are greater than the Duncan Factor (derived from Duncans
New Multiple-Range Test at the 57, level with 100 degrees of
freedom, Steel and Torrie, 1960, Appendix - Table A. 7) of
their respective diagonal column have been underlined and are
considered to be a significant numerical difference (that is,
the two therapists are significantly different).
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TABLE 7-B
RESULTS OF DUNCANS NEW MULTIPLE-RANGE TEST FOR FACTOR II
DEMANDING ASSERTIVE REACT ION
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RESULTS
Simkin
(+0.16)
T-3
(+0.08)
T-l
(-0.09)
T-2
(-0.67)
Duncan
TABLE 7-C
OF DUNCANS NEW MULTIPLE
-RANGE TEST FOR FACTOR III
UNCLEAR COUNSELOR SHIFT
Peris
(+0.51)
Simkin
(+0.16)
T-3
(+0.08)
T-l
(-0.09)
T-2
(-0.67)
\i0.35
V 0.43X\ 0.08 X
. 0.60\ o^s^x 0.17X\
1.18\ 0.83\^ 0.75X^ 0.58\
Fac
0
. 0 . SO^^^X. 0 0^73
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TABLE 7-D
RESULTS OF DUNCANS NEW MULTIPLE
-RANGE TEST FOR FACTOR IV
SUPPORTIVE
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TABLE 7-E
RESULTS OF DUNCANS NEW MULTIPLE
-RANGE TEST FOR FACTOR V
URGING RESPONSIB ILITY
74
TABLE 7-F
RESULTS OF DUNCANS NEW MULTIPLE
-RANGE TEST FOR FACTOR VI
AFFECTIVE RESPONSE
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RESULTS
T-l
(+0.31)
T-3
(+0 . 21 )
Peris
(-0.38)
Simkin
(-0.53)
TABLE 7-G
OF DUNCANS NEW MULTIPLE-RANGE TEST FOR FACTOR VII
ORGAN I SMI
C
REFERENCES
T-2
(+0.39)
T-l
(+0.31)
T-3
(+0.21)
Peris
(-0.38)
Simkin
(-0.53)
\0.08
\ 0.18^X 0.10 ^
. 0.77\ 0.69 \ 0
. 59\
0.9^X 0.8^X 0.74X^ 0.15\
x LX,
.0.61 '0.60 0.55Duncan Factor 0.58
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TABLE 7-H
RESULTS OF DUNCANS NEW MULTIPLE-RANGE TEST FOR FACTOR VIII
HERE AND NOW
Note
that
X
means
that
on
the
Duncans
New
Multiple-Range
Test
the
two
therapists
compared
are
significantly
different
for
the
respective
factor.
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VIII
VII
<M < M< III MM M FAC-TOR
X X X X X
*
Peris
vsSimkin
X X
Peris
vs
T-3
X X X X X
Peris
vs
T-2
X X
Peris
vs
T-l
X X X X X
Simkinvs
T-3
X X X X X X SimkinvsT-2
X X X
Simkin
vs
T-l
X X X T-3vsT-2
X X
T-3
vs
T-l
X X X
T-2
vs
T-l
TABLE
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APPENDIX I
The Sixteen (16) Response-Characteristic Variables
1 Supportive - the counselor gives the client verbal support
either in the tone of the response or in the response itself.
2 Information giving - the counselor either directly answers a
client question, conveys objective data, or gives information
concerning the client's behavior.
3 Affective response - this will usually take the form, "I am
experiencing you as "or "I am feeling ".
^ Responsibility
- statements which, either in tone or content,
force or reinforce the client's responsibility for himself.
5 Risk taking - counselor statements which could evoke a hostile
reaction toward the counselor and/or statement made by the
counselor which are self-disclosing.
6 Conflicting or contradictory - counselor responses which are
contradictory in tone and phrasing such as statements which
seem to be highly directive and commanding, but have a request-
ing tone; statements which are ambiguous and may elicit ambiguity.
7 Here and now - responses which direct or force the client
to remain in the here and now of feelings and experiences.
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8 lotal organismic experience - counselor statements which are
intended to direct or bring the client's attention to some part
of the client's body.
9 Command - the counselor orders or directs the client's behavior.
10 Urging assertive reaction - the client is prodded or urged
toward an explicit reaction to the counselor or setting.
11 Clarification by antagonistically toned statements - the coun-
selor jolts the client from a presumptive line of thought through
a denial of the client's statement.
12 Identifying incongruities - reference is made to conflicting
cues being emitted by the client.
13 Badgering - the counselor repeats his own words, phrases, or
statements
.
14 Counselor-directed shift of approach - the counselor intention-
ally shifts either the topic under discussion or the course of
the interview.
15 Cognitive Modeling - the counselor reveals his own subjective,
cognitive processes; may be for the purpose of interpretation
or clarification.
16 Unstructured invitation - counselor leads which elicit verbal
responses but do rot specify or limit the content or mood.
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1
.
1 .
C:
T:
APPENDIX II
Counselor Responses of Therapist 1 (T-l >)
/
There's a pain here I don't know if it's the way I slept
Are you feeling the pain right now
2 .
2 .
I go from being a sharp pain to a kind of dull pain.
I'm not a pain of the muscles... in fact, I'm a pain
inside my body, not of my body
Can you put Bruce here and be the inside of your body
3. C: I'm not really into it
3. T: How are you keeping yourself from going into it
4. C: By tightening his muscles I make him real tight.
. .and.
.
.
4. T: Here this is Bruce, now do it... and stay with your doing
it to Bruce, that's Bruce
5. C: (non-verbal threatening move toward counselor)
5. T: Do you see me getting tight
6.
C: Here and my arms (location of tension)
6.
T: Mmmh will you exaggerate that.... and let the tightness
just.... just exaggerate it throughout your whole body.
Just stay with that tension until it changes into some-
thing else. Keep exaggerating it. What's going on now
7.
C: That something I don't know is going to happen
7. T: Can you stay with the breathing
8. C: Part of me is telling me to go sit down
8.
T: And the other part
or
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9.
9.
10 .
C:
T:
Now I'm scared too
Mrnrnh
. . . .What could he give you, this other side,
wants you to leave and go back /
. that
He p Ians for me ... and ...well I don ' t want him to go away
rea lly
10.
T: What do you want him for
11.
C: He says, "You're not in this world by yourself .. .and you
have to worry about other people... and you don't have
power over yourself
..
,not complete power ... other people
do... and you have to worry about those people
11.
T: He's a pretty demanding guy, this other guy
12.
C: Partially I feel like you put some words in my mouth
12. T: What words, what words fit
13. C: Sometimes you're raally demanding
13.
T: When you're demanding you make me feel...
14.
C: When you're demanding you make me feel shitty... you make
me... do things I don't want to do . . . or . . .not the things
I want to do... and lots cf times your demands are stupid
...but I don't know it till afterwards . . . then it's too late
14.
T: Right now how do his demands feel
15, Right now I wish I could get rid of you... you just seem
to get in the way
15.
T: Is he hearing you
16. C: Maybe you're just there too much
you control everything I do
.sometimes I feel like
16.
T: What's happening
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17. C: When I first said that I really felt it
17. T: Mmmh
$
18. C: I m going to here... I feel... I feel bad about coming
back in the middle
18. T: Talk to us, the group, in the chair
19. C: I don't understand
19. T: How do you feel about what Bruce just said to you? Is
it all right for him to be there
20. C: I don't think so
20. T: How can you help him hear you
21. C: Acceptance
21. T: And how can they show that to you
22. C: Please say it again.... we accept you
22. T: What's the shake - you're shaking your head
23. C: I don ' t know
23. T: Stay with whatever you're feeling right now
24. C: It's alright to be frightened and it's alright to be con-
fused ... .yeah
,
I know but I don't like it...
I
just feel
for some reason like I'm not getting anywhere... I just...
I don't know ... sorry .... I 'm sorry for me too...
I
just felt
like I was just staying right up here
24. T: What are you feeling
25. C: I'm imagining that you want something from me
25. T: What do I want
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Counselor Responses of Therapist ? i'T-9'i
1. C: I'm telling the dream and ummh the apartment I live in
presently.. this is the part of the dream that
comes to mind by its association with the way the room is
set up
1. T: O.K., let s start by being the walls, the walls of the room
2. C: Ummh furniture, you certainly
.. . there ' s certainly a lot
of y°u crowded by you, as though I'm bursting
at the seams with all of you in here
2. T: Do they want to respond.
. . they aslcod sottig of you to Ighvg
3. C: Well it s true that as you say that I'm the main support
support for this room, I want to have an active part in it
3. T: Could you repeat that part, I want to feel that I'm more
than just a support
4. C: Mmmh, yeah
4. T: Can you say that to some of us, I want to be more than
just a support, I want to have an active part
5. C: O.K. I want to be more than to have an active part
5. T: Listen to yourself, how do you feel, how do you... how do
you hear yourself
6. C: As I said it that many times I would and probably I would
have just as soon have said it a couple of times and then
stopped but I sort of wanted to see what it would be like
to say it all the way around the room
6. T: Mmmh you saw.
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7. C: O.K. well I don t think it was any particular person
but after I said it about oh actually just these there
just this far would have probably been sufficient
7. T:
S
Mmmh
8. C: And then it became more repetitious the farther I went
around
8. T: Mmmh, tell those people then, the people that you began
repeating it
9. C: My voice has a little more life in it, I think, than
when I was saying the other sounds but again, I tire
of the repetition
9. T: Mmmh
10. C: Yeah again I would have just as soon stopped some-
thing that I was doing spontaneously
10. T: Do you feel yourself going around saying, I don't want
to leave you out, I didn't want to leave you out. How
do you tire yourself. I'm tired of that, how do you feel
tired
11. C: My throat ummh begins to feel a little tired tired
tired with the talking
11. T: Mmmh, so you... you're tired of saying the same thing....
and yet you do it
12. C: And I did it, yes
12. T: Mmmh... is there anything you want to say to your dream,
talk to the dream, see if ther's anything it has to say
to you
13. C: Yeah, and I th ink she'd like to, she's already said she
wishes she knew
13. T: Yeah, she said she wanted to and you said ummh, what
did you say
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14.
C: I said that, ah, it was not my purpose to interpret for
her, to explain to her maybe you can move some
things out o£ that also
/
Let s be the hutch and see how the hutch feels, they're
talking about moving the hutch out, could you stand up
against the wall, put the wall here, stand up there and
be the hutch
15.
C: You couldn't possibly part with me Terry but because
of the value in love in the hands that carved me
15.
T: How do you feel about them talking about getting rid of you
16.
C: Ummh
,
yes, you do have a lot of value, but you aren't
absolutely essential you're not an absolute
necessity, you're a part of my life that I could get
rid of
16. T: Be the hutch again and receive that message that Terry
just said
17. C: I'm very attractive
17. T: How do you feel when you say that
18. C: I feel very attractive
18. T: Be Terry again and respond to
19. C: Well, I think the decision I would probably make
I would probably end up by getting rid of very little
that I had
19.
T: Mmmh, O.K.
,
continue dreaming and go through with that
decision, trying to keep everything in this one room
and deciding what to get rid of. You can either dream
quietly to yourself first, and then report it. That's
probably the best way to do it is Keep quiet to yourself
and let the dream come back
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20.
C: O.K., urnmh, I'm here, I'm in the middle of the floor
That I could live in this room and not go back to the store.
I like it here
/
20.
T: Let's, let's present your case to Terry. Sit down here and
here's Terry. Make that case for yourself
21.
C: Well, bed it isn't because, I, yes, you are I can recognize
that you're new much less room, and it would go
better with the style of tie rest of the furniture
21. T: Be the bed and how do you experience receiving that
message how does, how does that feel its impact
22. C: You're making me feel unloved and unwanted, rejected,
it's hard to understand how you can reject such an
interesting and new part of your life
22.
T: Restate that
23. C: But I have to
23. T: Say I don't really like to reject anyone and I have to
24. C: I don't really like to reject anyone and I have to
24. T: One more time
25. C:
25. T:
I'm feeling close to tears
Mmmh . . . that ' s a hard feeling ... can you say that to us
here, I don't like to reject anyone and I have to
Counselor Responses of Therapist 3 ('T-3')
1. C: Yeah, right, this is as I see it '
1. T: Yeah
2. C: O.K., ummh
,
you get preachy and I, I saw, I imagined..
2. T: Alright, could you be me
3. C: O.K.
3. T: What you imagine I was doing
4. C: Ahhh, I felt that I was me talking to me, I feel
excited but kind of blocked, ummh
4. T: Where do you experience the block
5. C: Well, I lose, I make him lose his vision, doesn't get
clear
5. T: Tell him that, do it
6. C: You keep fogging me up
6. T: So how do you feel towards him
7. C: I feel angry
7. T: Can you express your anger
8. C: I say, yeah that's cute
H00 So what do you do with your anger
9. C: I bring it back
9. T: Where do you feel angry in your body.
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10. C: My legs are tight and I feel my large muscle getting,
getting tight
10. T: Alright
,
talk from there, talk from where you feel the
tension, the tightness
11. C: mm-mhhh, some
11. T: How do you feel now
12. C: Yeah, yup
,
sure does
12. T: Now, what's the opposite what, of this intensity,
how would would you be
13. C: My voice quality
13. T: Yeah
14. C: Ummh, it sounds, ummh, it sounds serious, and kind of
tight, but, but it resonates
14. T: Could you make this a statement about yourself, I'm
very serious, I'm not a joke
15. C: I'm very serious, I'm not a joke, and I'm tight but I
go all the way down
15. T: Could you say this to a few more people
16. C: I'm very serious, I'm not a joke and I really do go all
the way down to my inside started to trail off I
couldn't maintain it
16. T: Could you say this to your parents
17. C: I'm very serious, I'm not a joke, I really am deep
17. T: Feel your depth .. .you' re not two dimensional ... can
you see them, can you see your parents
18.
18.
19.
19.
20 ,
20
21
21
22
22
23
23
24
24
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C: No, I, I see clouds and pieces and little bits of action
and stuff
T: Mmmh •
C: To be there, and I'm figuring well I have more problems
with my father, he's most likely to be there
T: But you don't see him
C: But I don't see him
T: But you do feel your own depth right now
C: Yes, some how, it's hard, no, I, I don't, now I do,
now I don '
t
T: See if you can let that exaggerate, generalize your
vrtiole body
C: It begins to get refreshing
T: You feel this
C: Yeah, I feel, here in my arms the tightness is all
right in here
T: Can you even let that part of you enter the shakiness
C: Yeah, yeah
T: And how do you feel looking
C : Mhhh
,
mhhh
T: And what do you feel
1 .
1
.
2 .
2
3
3
4
4
5
5
6
6
90
Counselor Responses of Fritz Peris
C: Bedroom... I'm very - I'm neat... I don't know how to
encounter the kitchen.
T: Just boast about what you are.
C: Well, I'm as neat as you are. I'm very neat, too
And she's very scared. And we're very - I'm very hollow.
I'm very hollow. When you make a sound inside of me it
echoes. That's now it feels in the dream.
T: Now be the kitchen again.
.
.
C: I'm as musty as you are I'm not getting the kind
of attention that I usually get. I'm dead. I'm a dead
kitchen.
T: Say this again.
C: I'm dead.
T: Again.
C: Well, it doesn't feel bad...
T: Now stay as you are and be aware of your right and
left hand. What are they doing?
C: I hurt myself.
T: I want to tell you something that is usually the case.
I don't know whether it will be the case with you.
The right hand is usually the male part of a person
and the left side is the female part. The right side
is the aggressive, active, outgoing part and the left
side is the sensitive, receptive, open part. Now try
this on for size to see if it might fit with you.
C: Well, I have never had a chance to come around much be-
cause when you were young Now let's try that one.
Yeah. I don't feel afraid now, but I could be afraid of ycu
T: So enter the house once more and again meet silence. Go
back to the dream.
91
8. C: I want to hear you, laughing and talking. I want to
hear the children. I miss you. (Begins to cry) I
can t let go of you.
. . I want to hear you. I want
to hear you.... and I want to hear you.
8. T: Okay, let's now reverse the dream. Let them talk.
Resurrect them.
9. C: Resurrect them.
9. T: Yah.
10. C: (fearfully) Ohhh.
10. T: I want you to be successful.
11. C: You want me to encounter - I'm confused, (has stopped
crying)
11. T: You are in the bedroom. Right?
12. C: Yeah
.
12. T: Your parents are skeletons.
13. C: Yeah
13. T: I want you to resurrect them.
14. C: Wake up
!
14. T: Again.
15. C: I still need my mother to hold me.
15. T: Tell this to her.
16. C: I still need you to hold me. (crying) I want to be
a little girl, sometimes - forget the "sometimes".
16. T: You're not talking to her yet.
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17. C: (sobbing) O.K., Mother, Mother, you think I'm very
grown up. But there's a part of me that isn't away
from you and I can't, I can't let go of.
/
17. T: You see how this is a continuation of our last session?
You started out as the tough, brazen girl, and then the
the softness came out? Now you begin to accept that you
have soft needs... so be your mother.
18. C: (diffidently) Well, yen know you can come back any time
you want, Jane Anyway, I don't know how to talk
to you anymore, I mean I know - I respect you but I don't
understand you half the time
... (sobbing) and, and.
18. T: What happened right now? What happened when you stopped?
19. C: I felt a pain in my stomach. I felt frustrated.
19. T: Tell Jane that.
20. C: (as brazeness) You really are a punk if you
don't own up to me I'm gonna really, I'm gonna keep
coming out and maybe you'll never grow up.
20. T: Say this again.
21. C: I'm gonna keep coming out and maybe you'll never grow up
21. T: Say it very spitefully.
22. C: I'm gonna keep coming out and maybe you'll never grow up
22. T: Okay, be the brazennes again.
23. C: (sighs) Well, I've tried stomping on you and hiding you
and shoving you in corners and I want you to
listen to me ...
.
23. T: Is brazen Jane willing to listen?
24. C: Yeah, I know. That's What I do.
24. T: Yah, yah.... Give her both. Give her a threat and
give her a chance.
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25. C: I don ' t wanna grow up
!
25. T: Say it with your whole body.
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Counselor Responses of James Simkin
1. C: O.K.
,
Phew /
1. T: What are you doing?
2. C: I am wondering what I need to do next in order to get
going.... I feel like... that I need to do something to
make you do something so you'll make me do something
and I don't know what it is....
I
don't know what I
need to tell you.
2. T: Your eyes are telling me something.
3. C: What are my eyes telling you?
3. T: Now your feet are telling me something.
4. C: I know what my feet are telling you that my eyes are
telling you too much.
4. T: Your eyes are very watery now, they look close to tears
to me. And when you crossed your feel I imagined you
were closing up....
5. C: I feel exposed . .
.
5. T: Yeah...ummh put your unremembered dreams over here
and say the sentence to them that you feel exposed.
6. C: Unremembered dreams I am feeling exposed.
6. T: I’d like you to be your unremembered dreams and sit
over there and made sure that, what is your name?....
7. C: I don't know how to act as an unremembered dream.
7. T: Very good, now go back over here.
8. C: I hae to respond to that right, what I just said...
8. T: Only if you want to.
959.
C: I want to yes....
9. T: O.K. go ahead....
10. C: I mean, phew....
10.
T: What's going on now,
11.
C: I'm afraid to know myself.
11.
T: That's my hunch, now I'd like you to work a little
bit to discover whether that's true or not.
12.
C: Well, I feel that everything you found out so far
is pretty good, so it would be nice to find out more,
it seems like it would be alright I still feel
uncertain.
. .
.
12.
T: Yep.... you look very hesitant or ... .contemplating.
13 C: Yes,
13.
T: So, what are you doing next, not knowing what to do
next
14.
C: Yeah, I can recall, I've been, I've been trying to
become conscious of that part of myself by recording
dreams and so on I was able to tread water
and then a bigger boat like a tugboat came and res-
cued me and that's the segment I recall.
14. T: You recall quite a bit.
15.
C: What I remember is pretty clear, yeah.
15. T: You sound greedy to me now.
16.
C: Well, well, I know there's more, you know like there's
some days I can't remember anything and I lay
there trying to bring it back and it wouldn't come.
16 T: You're not satisfied with what you are able to recall?
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17. C: No.
17. T: That's what comes across as greedy to me.
/
18. C: I don't, I don't, I don't feel greedy like I don't,
I feel like.
18. T: What just happened.
19. C: Yeah, an ahah, right ahah ahah maybe what's holding
me from remembering and knowing more is that I feel
guilty about feeling that's greedy, to know more.
19. T: Now your eyes are revealing again to me.
20. C: What is, does moisture stand by itself or do you
interpret that in any way.
20. T: I usually don't interpret, I usually pay attention
to what I see ....
21. C: You re cord . . .
21. T: Yeah, observe, record, I think I'm less greedy than
you... I'm aware of your biting now.
22. C: Well, I feel, I feel that that is, I'm not sure if you
really mean that word, I feel like maybe you're using it,
uinmh, because because I want to know more or
whether you think that I'm greedy because that isn't
what you mean.
22. T: If I had as much recall of a dream as you do, I'd be
very satisfied, I'd have lots to work on... and I'm
surprised that you have that much and you want more.
23. C: Well, maybe I need to learn more about how to work on
what I do get ...
.
23. T: Ahhh.
.
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24. C. Is that greed, I see, I see where the greed comes in
now, greed bothers, I mean that bothers me.... a lot.
24. T. That s the part of you that you don't like to expose
to yourself my fantasy now is that you hurt quite
a bit Anne, and I'm feeling some sympathy for you.
25. C: Well my first flash was the kelp.
25. T: O.K.
,
so be the kelp.
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